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THE DULAINE METHOD 

Changing Lives Through Dance 
 
Over the past century, there have been numerous attempts to develop educational techniques that help 
children acquire the skills they need to become successful adults.  The Montessori method and the Suzuki 
method are two of the most thorough, and successful, of those efforts. 
 
What makes these methods so successful is that they combine a clear and compelling philosophy, rigorous 
and systematic training for those adults who will instruct the children, a program design that inherently 
coincides with the developmental needs of the children to be trained, and the ability to replicate the program 
on a large scale.   
 
The Montessori method, with a philosophy grounded in guiding a child’s inner self to perfection, is completely 
focused on the emerging developmental needs of the child informing the Teacher about when to introduce 
certain learning experiences.  The Suzuki method functions similarly:  with a philosophical goal of bringing 
beauty to the spirits of young children, it builds on the essential developmental drive within young children for 
language acquisition.   
 
Both the Montessori and Suzuki methods require extensive and rigorous training for their teachers.  And both 
methods are indeed being replicated on a large scale. 
 
Dancing Classrooms also combines a clear and compelling philosophy with a rigorous and systematic adult 
training model that dramatically coincides with the developmental need within 10-11 year old children to 
reinforce their social skills just prior to the onset of puberty.  And Dancing Classrooms is now being replicated 
throughout the US and Canada with requests from several other international sites.  
 
As with the Montessori and Suzuki programs, at the heart of Dancing Classrooms is a method – the Dulaine 
Method. 
 
 

More information about the Montessori and Suzuki methods: 
 
The Montessori method is an educational method for children based on theories of child development originated by 
Italian educator Maria Montessori in the late 19th and early 20th century.  It is applied primarily in preschool and 
elementary school settings.  The method is characterized by an emphasis on self-directed activity on the part of the child 
and clinical observation on the part of the teacher.  It stresses the importance of adapting the child’s learning 
environment to his developmental level, and the role of physical activity in absorbing academic concepts and practical 
skills. 
 
The Suzuki method is an educational method which strives to create "high ability" and beautiful character in its students 
through a nurturing environment. Its primary vehicle for achieving this is music education on a specific instrument, most 
often through violin or piano.  It was invented in the mid-20th century by Dr. Shin'ichi Suzuki, a violinist who desired to 
bring some beauty to the lives of children in his country after the devastation of World War II. Dr. Suzuki noticed that all 
children pick up their native language very quickly, and even dialects which adults consider "difficult" to learn are spoken 
with ease by 5 or 6 year olds. He reasoned that if a person has the skill to acquire their mother tongue, then they have 
the necessary ability to become proficient on a musical instrument. He pioneered the idea that any pre-school age child 
could begin to play the violin if learning steps were small enough and if the instrument was scaled down to fit their body. 
He modeled his method after the process of natural language acquisition. Dr. Suzuki believed that every child, if properly 
taught, was capable of a high level of musical achievement. He also made it clear that the goal of such musical 
education was to raise generations of children with "noble hearts". 
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THE DULAINE METHOD PHILOSOPHY 

 

During the summer of 2007, twenty-five Dancing Classrooms Teaching Artists (representing four different 
Dancing Classrooms sites) who had been trained by Pierre Dulaine completed a survey covering a range of 
questions related to the program philosophy, content, training techniques, group management skills, and even 
the words and phrases utilized by Pierre as he teaches Dancing Classrooms. 
 
The collective responses of the survey participants were strikingly uniform in outlining precisely how and what 
Pierre teaches.    
 
Whether you observe Pierre teaching adults how to teach Dancing Classrooms or you watch Pierre with a 
room full of children, there are six basic components to the philosophy Pierre weaves throughout every action: 

1. Respect & Compassion 
2. Being Present 
3. Creating a Safe Place 
4. Command & Control 
5. Language: Body & Verbal 
6. Humor & Joy 

 
Over the next several pages we will briefly discuss each component.  However, in each section, we will let the 
words of the Teaching Artists themselves illuminate the Dancing Classrooms philosophy. 
 
 
 
Respect & Compassion: 
At the very core of the Dulaine Method philosophy is the essential respect that goes into being a Lady and 
being a Gentleman.  In a time when we bemoan the loss of civil discourse and our society seems to become 
coarser by the day, Dancing Classrooms is a program that demands that the children not only treat others 
with respect but also encourages the children to respect themselves.   
 
Coupled with respect is compassion.  Perhaps it is Pierre’s own childhood that predisposes him to walk into a 
classroom full of children who struggle to believe in themselves, open his arms and heart to them, and then 
guide them gently along a journey that leads these young people to joy and accomplishment. 
 
Respect and compassion are the foundational elements of the Dulaine Method.  Unfortunately, very few 
adults know how to genuinely treat children with respect.  And even fewer adults seem to remember what it 
was like being a child.    
 
Teaching Artist comments: 

• He immediately shows respect to the children by addressing them as ladies and gentlemen and asks for their 
name when individually spoken to. By doing this, he makes the children feel important and the children are 
more than enthusiastic to give him respect in return. 

• There’s an inherent respect and level of expectation that is established and I have seen those kids that want to 
just smack him, succeed despite themselves. It’s as if his belief in them is the ingredient they need to try and 
sometimes, that is enough. He possesses an extraordinary amount of empathy, humanity, compassion and 
respect. He has no problem apologizing and owning up to a misunderstanding. 

• He respects the children, and his manner of teaching makes them respect him back.  
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• They cannot keep their eyes off of Pierre.  Within the first minutes he has their attention and respect because 
he has taken the time to show them that he respects them first.   And all of this happens before he even 
demonstrates one dance step.  The dance steps becomes secondary and easily achieved by the youth 
because they already feel accepted 

• Pierre believes that when children feel accepted and respected, they are more receptive to learning. 

• There are many negative stereotypes of inner city children. Pierre makes these children believe they do not 
have to accept this, they do not have to behave in a way that has been “pre-set” for them, and they do not have 
to succumb to peer pressure. 

• I am most impressed by Pierre’s belief that a child or adult who feels respected and accepted will thrive.  I 
cannot stress enough the profound results this simple sounding approach can produce.   He gives his students 
a chance, he doesn’t even entertain the idea that they might not be able to do it – they will succeed.  They will 
succeed because Pierre has succeeded in making them feel like they can and will.  The organization of his 
lesson plans is tried and true – and the results never cease to be positive and I attribute this to his ability to 
make his students feel respected.   

• Pierre has a way of making each person feel like they matter without it seeming fake or contrived. When in his 
presence, it is obvious that he loves what he does and believes in its value with every fiber of his being. 

• He obviously loves working with children and knows how to communicate exactly what he wants without talking 
down to them. 

• He makes everyone feel special, like they are a part of something special and important.  He is caring, patient 
and genuine.   

• The one thing that I found most impressive was how easy he was with the children and they in turn felt very 
comfortable with him. 

• He cares about the children and they sense it immediately. 
 
 
 

Being Present: 
Probably the most difficult skill for any teacher to learn is the ability to be completely in the moment when they 
are teaching.  Children in particular are extremely aware of when the adult in charge (parent, teacher, coach) 
is not really there; and when a child senses that distance, woe be unto that adult. 
 
Pierre’s ability to “be here now” enables him to observe every subtle nuance of student, and group, behavior.  
He can see when a child is nervous, not paying attention, when the group is becoming antsy and he can 
respond to those issues immediately, thus keeping the classroom experience flowing.  Being present also 
allows Pierre to express his own positive emotions towards the children at precisely the moment the children 
need that affirmation. 
 
Teaching Artist comments: 

• Pierre is like a magician. He comes with all his tools. The instruction is seamless, but real and in the moment. 
As if the illusion is happening for the first time then and there. It is clear he is the teacher, but you don’t feel like 
he’s phoning it in, like it is prepackaged. The experience feels like when you are engaged in storytelling, you 
can still listen to the story but the level of engagement depends on you, the story itself is inescapable though. 
He meets children where they are. 

• It is his ability to be ‘one’ with the children and not worrying about his adult ‘ego’ interfering with his interaction 
with the children. Pierre is a very distinguished gentleman and respected artist, but he does not let this go to 
his head and allows himself to be himself with the children, with whom he truly enjoys being around. 

• He is aware of every participant in the room. He observes well and handles each child with individual attention 
but yet delivering the program exactly how he created it. 
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Creating a Safe Place: 
Asking children to take the extraordinary risk of embarrassing themselves in front of their peers is precisely 
what Dancing Classrooms does.  And the only reason that the children are willing to take this risk is because 
Pierre has perfected a way to make that experience safe.   
 
A Dancing Classrooms class is a place in which everyone is equal:  the students, the Teaching Artist, and the 
elementary school staff that are participating.  In modern jargon we call this creating a therapeutic milieu, an 
environment so different from these children’s normal daily environment that simply being in that room and 
being part of that collective group experience changes that child. 
 
Teaching Artist comments: 

• Pierre allows the children to feel secure and relaxed in the environment he has created for them. 

• Everything in a circle--create your safe space.   

• Pierre’s belief in the children exists before they enter the room and so they are embraced by it before they can 
wiggle free. 

• Dancing Classrooms occurs in a loving environment created by Pierre and his genuine care.   

• I cannot stress enough how important the Escort Position method is to the success of the Dulaine Method.  
The gentlemen feel a sense of accomplishment and the ladies feel the respect they deserve for the rest of their 
lives as they are escorted into and out of class.  The students need and long for adults whom they can trust, 
and by Pierre’s insistence that the teaching artist follow through with this ritual at the beginning and end of 
every class, a  safe, stable and structured environment is created that some of these students do not get 
anywhere else.   

• Because Dancing Classrooms provides structured consistency and follow-through, the students learn to trust 
him and feel safe in this new environment of ballroom dancing.   

• Correct behavior in a place of honor. 

• Before he even teaches them the first dance step he lets them know that their feelings are important, by 
showing them gracious, genuine respect.  I am most impressed by how effortlessly – just by being himself and 
showing them the respect that “grown-ups” usually get, and “kids” usually don’t – Pierre makes these children 
feel safe immediately.  I often observe Pierre quietly saying to a child, “Are you okay love?”  Or simply asking 
gently with a hand on a child’s shoulder, “Is everything okay?”  I am impressed by how this simple bit of 
attention puts the child at ease.  Pierre constantly checks in with the students he is teaching and if one looks 
particularly shy he might gently say, “Is this step okay with you?”  Or “You are going to be okay love.” 

 
 
 

Command & Control: 
Clearly, if you are going to move 25 children through twenty 45 minute classes and have them successfully 
learn seven dances, you need order and discipline.  Pierre is in command of the class from the moment he 
begins until the moment the children leave the room.   
 
An essential part of the Dulaine Method is developing the craft of managing the Group.  When teachers are 
being taught how to work with children their training is invariably focused on individual child development.  
Rarely, if ever, are student teachers taught about group dynamics and how to manage a group of children.  In 
many ways it is Pierre’s innate understanding of how to use the Group to help the Individual that is the glue 
that holds the program together.  The ability to remain in absolute control of the Group while nurturing the 
children is one of Pierre’s greatest skills. 
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Teaching Artist comments: 

• Pierre is very much in control of the group but always calmly and obviously in tune with how the children are 
responding to him. He makes it fun yet never loses control. 

• He connects with them on their level yet remains “in charge”. 

• He demands authority yet shows warmth and compassion. 

• Pierre makes the children feel comfortable by using humor and discipline at the same time. 

• He comes across with confidence and kindness but he draws a definite “line in the sand” when it comes to 
what type of behavior will be accepted in the classroom. 

 
 
 
Language: Body & Verbal 
Language, both body and verbal, are the great connectors in Dancing Classrooms.  Pierre’s entire physical 
affect is one of openness, warmth, and genuine affection for the children.  His verbal repertoire is a consistent 
barrage of positive comments.  There is no denying that when Pierre combines his body and verbal language 
he is a force the children simply cannot resist. 
 
Teaching Artist comments: 

• Pierre captivates his audience with showmanship, charisma, and his voice.  Positive language, how the 
teaching is expressed always conveys that the child can and will do it.  

• Pierre breaks down barriers with the children and eases their nerves immediately through his own eye contact 
and body language.  Behind his eyes the students feel warmth, humor, and acceptance.  His body language is 
very inviting – open arms, elegant, approachable posture, a gentle hand on the back, always asking 
permission, “Do you mind if I dance with you?, excuse me while I pass by you.”  All of this attention to detail 
makes the students know and feel that Pierre respects them.  The language he uses with them conveys almost 
regal respect – and the result is instant attention from the children.   

• By using different tones of voice, making eye contact, and getting at their level to communicate with the 
children, Pierre is able to keep their attention span for longer and keep them focused on the class.  

• Dynamic change in his voice: how he captures their attention with silence and cues them in a sing-song voice, 
going from loud and clear to soft and clear. 

• His voice, eye contact, attention, encouragement, is designed to embrace each student warmly.   

• Everything he does during his time in class with students, his voice, eye contact, attention, encouragement, is 
designed to embrace each student warmly.   

• Always positive; smiles at the children while giving instruction; never uses negative terminology. 

• If he reprimands, it is always about respect and about wasting precious time. 

• When giving a correction, compliment. 

• Say Once, Demonstrate Twice.  

• Pierre presents the material in a way that children understand. Simple, direct without a lot of over-explanation. 
Too many words and direction can be overwhelming for young students. 

• Pierre is high energy (vocal and physical). 

• He talks to the children, not down to them. Voice is friendly, with positive body language. 

• He knows just what to say and can to put the children at ease.   

• The simple every day phrases repeated over and over make dancing accessible and not some mystery taught 
in a foreign language (like ballet). 
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Humor & Joy: 
And last, but by no means least, Pierre brings humor and joy to the teaching experience.  Humor is perhaps 
the most difficult, yet powerful teaching tool for a teacher to master.  Gentle humor can help a shy child 
become less self-conscious; humor with that same child handled poorly can make him retreat and never come 
back out.  As clichéd as it sounds, Pierre allows his inner child to fully emerge when he is teaching.  He is 
playful, he is present, and the children can sense that he is just plain happy to be with them. 
 
Being in such a safe place, where the boundaries are clear, the teacher is fully present, where respect and 
compassion reign – these are the elements that bring joy into the lives of the Dancing Classrooms children. 
 
Teaching Artist comments: 

• He's very playful. He engages them with his sense of humor and personality.  

• He walks in, this very distinguished, well-dressed, cultured gentlemen and wows them with his warmth, charm, 
ability to speak umpteen languages and then he “gets down and gets funky” – ready to play the clown.  He can 
impress the children, relate to them on their level and make them squeal with laughter all at the same time.   

• Pierre creates opportunities for laughter to put the children at ease. 

• He embarrasses himself before the children get a chance to. 

• He is kind, respectful and especially silly. He is willing to be a fool, but won’t be treated like one. 

• His sense of humor appeals to everyone. His energy is infectious. 

• One step ahead always – focuses their thoughts and problems and brings them out into the open.  They feel 
comfortable and at ease almost immediately – thanks to the jokes. 

• With a sense of humor Pierre gives incredibly clear and concise instructions and never leaves his students 
wondering if they are doing something correctly or not.   

• The unique mixture of teasing playfulness and elegant respect he shows. 

• I have watched angry students feel the joy and inner peace that comes from treating other people with respect.  
The smiles and positive reactions that student starts to receive from his classmates builds up his confidence 
and show him that it works and pays off to treat other people with respect.  

• My most powerful memory of Dancing Classrooms came during a Colors of the Rainbow Team Match.  A 
young lady and her partner were dancing the Tango.  This young lady was very overweight, was probably a 
child who had been picked on for her weight. But there she was, turning and spinning with total abandon and 
joy.  Her face was lit up and she could not have been more graceful.  At that moment, every child and adult in 
that auditorium watching this exuberant young lady would never again see a “fat girl”; she was transformed into 
an elegant young lady.   

 
 
In closing this discussion about the Dulaine Method philosophy, Yvonne Marceau (Pierre’s dancing and 
business partner for more than 30 years) says of Pierre and his Method: 
 

• it is a psychological endeavor more than a physical one.  He knows exactly where he’s going and is 
adaptable in his means to get there, but there’s no escaping getting there. 
 

• the process is logical.  Each step is built on the previous one, so there’s no randomness to it (this 
generally doesn’t exist too much in ballroom except for the chain schools----Pierre learned a lot from 
the Arthur Murray system). In that sense, he has one of the most structural minds I’ve ever met. 
There is no static, there is no wandering.  All is very very clear, both within his own head and in the 
way it is expressed. 

 

• he is always thinking several steps ahead of himself—when he’s teaching one step, his mind is 
already on to the next one (or two!) 
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• the voice matters a great deal.  It conveys several positive messages at the same time:  authority, 
warmth, humor, care, openness. 
 

• it is a performance.  He’s acutely aware of the crowd and how to pace.   
 

• he is confident so he can be outside of himself.  He’s not thinking about the step (he profoundly 
understands his material) but is reading signs from the students and adjusting the presentation to 
suit the audiences needs.  Of course, this is done within the parameters he has set up. 

 

• he’s not afraid of appearing “foolish”. 
 
 
And, as one Teaching Artist stated at the end of his survey: 
 
 Dancing Classrooms is not about teaching ballroom dancing. 

The dance is a tool for getting the children to break down social 
barriers, learn about honor and respect, treat others carefully, 
improve self-confidence, communicate and cooperate, and 
accept others even if they are different. 

 

 
  
 
 

 
 
Pierre Dulaine hosting a Colors of the Rainbow Team Match in Fort Worth/Dallas 
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ABOUT PIERRE DULAINE 
 
Pierre Dulaine was born in Jaffa, Palestine in 1944. His Irish father was serving with the British Army stationed 
in Palestine; his mother is part Palestinian and part French. In 1948 his parents had to flee the troubles 
leaving their home behind for the creation of the state of Israel. After 8 months of wandering around first in 
Cyprus, then in England and Ireland, Pierre’s family settled in Amman, Jordan. Growing up in Amman, Pierre 
learned to speak French at school, Arabic on the street and English at home. In 1956, because of the 
problems in Egypt and the Suez Canal, Pierre’s parents had to flee yet again, leaving everything behind.  With 
a stop in Beirut the family resettled in Birmingham, England, where one year later at age 14, Pierre began his 
dancing career. 
 
By the time Pierre was 18 he took his Associate Degree as a professional dancer.  And at 21, he took his 
three majors exams in Ballroom, Latin and Olde Tyme all in one day, a feat that had not been accomplished 
before.  Not only did Pierre pass the exams, but he passed with Highly Commended and became a full 
member of the Imperial Society of Teachers of Dancing. 
 
With this early success under his belt, Pierre soon went on to twice win the "Duel of the Giants" at the Royal 
Albert Hall in London and captured the "All England Professional Latin American Championship”.   In 1971 
Pierre worked as a solo dancer at the famous Talk of the Town in London's West End, as well as at a late, 
late Night Club called L’Hirondelle where he made friends with many interesting ‘artistes’. Pierre next went to 
Nairobi, Kenya and worked in Cabaret with the world renowned Bluebell Troupe from Paris at the Nairobi 
Casino for a year. Finally, Pierre signed on as a cruise director on a ship sailing out of New York City to the 
Caribbean Islands.  In 1972, “I got off of the cruise ship thinking I would be in New York City for a two-week 
holiday but I got a job at an Arthur Murray dance studio and I have been in New York ever since.” 
 
In 1973, with a background in ballet, Yvonne Marceau came into Arthur Murray’s for a teacher's job and in 
January 1976 Pierre and Yvonne became dance partners. They went to England to study for three months 
with John DelRoy and emerged as a dance team that won numerous awards and accolades, including the 
1977, ’78, ’79 and '82 British Exhibition Championships, Dance Magazine’s award for excellence, the National 
Dance Council of America award, the Dance Educators of America Award, and the Americans for the Arts 
“Arts in Education” 2005 award.    
 
In 1984, Pierre and Yvonne started the American Ballroom Theater Company. They made their company 
debut at the Dance Theatre Workshop in October 1984 and in March 1986 did a two-week engagement at the 
Brooklyn Academy of Music.  After that start, their company traveled all over the US, Europe and the Far East. 
In July 1989 Pierre and Yvonne joined the workshop for Tommy Tune's Broadway show Grand Hotel and 
danced on Broadway for 2 ½ years, finishing with a five month run in London’s West End.   
 
Pierre has been called a “Dancer and Teacher extraordinaire" by the New York Times and (with Yvonne) has 
received the Astaire Award for "Best Dancing on Broadway" in Grand Hotel.  He has been a faculty member 
of both the School of American Ballet and the Juilliard School. 

 
 


